
In This Guided Reading Lesson: Skill Lessons:
Background and 

Vocabulary Read the Book Respond to 
the Book

Comprehension/
Critical Thinking

This story is based on the
life of a real person— 

Tomás Rivera—and the
librarian who changed his 
life. Poetic language, such 
as similes and metaphors, 
may challenge students, but 
students will be intrigued
by the love of reading that
Tomás discovers in himself.
32 pages, 1205 words
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Leveling Systems
Avenues:  More Fluent Readers
DRA: 30
Fountas and Pinnell: M
Lexile: 440

Story Words:
borrow
eager
library
storyteller

Personalerson
Experiencei

Words in Other 
Languages:

Language 
Sharing

Letter from Tomás:
Extend the Story

Analyze Story
Elements: Character,
Setting, Plot (PDF)

Identify Author’s 
Purpose, Perspective, 
and Point of View 
(PDF)



Tomás and the Library Lady

Build Background
Community Services Explain freedoms: In the United States, 
we are free to get an education. Everyone has the chance to learn. 
This is one of our freedoms. Begin a chart to list services and 
workers involved with education. Invite students to add examples 
they know.

Education

Places Workers

schools teachers, principals

libraries librarians

national/state parks park rangers

museums/monuments guides

community centers volunteers

Invite volunteers to tell about a time they learned something new 
in one of these places, and who taught them.

Build Vocabulary
Relate Story Words Model simple sentences to defi ne the 
story words. For example:

� When you borrow something, you use it for a time.
Then you give it back.

� When you are eager, you feel happy and excited
about doing something.

� A library is a place to read and get books.

� A storyteller is a person who tells stories.

Have students select two words to relate in a sentence. For
example: I can hear storytellers at the library.

Key Vocabulary
borrow
eager
library
storyteller
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Tomás and the Library Lady

 1 Preview the Book
Cover Read aloud the title and point to each character. This 
story is about two real people—Tomás and a librarian.

Pages 4–7 Tomás’s family moves from Texas to Iowa. If 
possible, point out the two states on a map.

Pages 8–9 Tomás’s parents are migrant workers—they go 
to different places to help farmers pick crops.

Pages 10–11 Papá Grande, the grandfather, is a storyteller . 
He is beginning to tell a story. He says, “En un tiempo 
pasado.” Then he says, “Once upon a time.” The Spanish ”
words must mean “once upon a time.” As you read, look for 
clues to help you understand what Spanish words mean.

Pages 12–15 Tomás goes to the library to fi nd new books.
He has never seen a library before. Good readers compare 
what they are reading to their own lives. Think about a time 
you went to a new place by yourself. How did you feel? Tomás
feels worried and scared. Turn to page 14. Then he meets the
librarian. She helps Tomás fi nd books.

Pages 16–17 As Tomás reads, he feels like he is in another
world. How do you feel when you read a good book? Ask 
yourself questions like these to understand the story better.

Pages 18–25 Tomás borrows books. He will return them 
when he fi nishes. He feels excited and eager about sharing
the stories with his family. Turn to page 22. He teaches the
library lady some Spanish words. Turn to page 24. Look at the 
picture to see what Tomás is imagining as he reads.

Pages 26–31 One day Tomás must say good-bye. His family 
is going back to Texas. Turn to page 28. The library lady gives 
a book of stories to Tomás.

Page 32 This is the real Tomás Rivera. He did many things to 
help kids learn. Now he has a library named after him!

Personal 
Experience

Introduce 
and Model

Apply
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Tomás and the Library Lady
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 2 Read the Book
Independent Reading Have students read the book
silently or to a partner. Observe as each student reads aloud.

• Use the Good Reader Guide on pages 7 and 8 to coach 
students as they read.

• Spotlight Strategy: Personal Experience Students may fi nd
the similes and metaphors in the book challenging (for
example: like eyes glaring at him and His mouth felt full of 
cotton on page 12). Remind these students to relate to their
personal experiences with someone glaring at them and
how cotton feels.

 3 Respond to the Book
Words in Other Languages Post a two-column chart
with the following words in column one: book, play, ball, sit,
smile, cry, and house. Review the meanings, using pictures 
and gestures as Tomás does on pages 22–23. Then invite 
students to write the same word in languages they know in 
column two. Call on students to read the words aloud, and 
then discuss how many languages the group has for 
each word.

Letter from Tomás Display a Character Description
story map. Explain: You can tell what a character is like by
looking at what the character says and does. Help students
complete the map with details about Tomás. Then have
them use the character map as a resource as they write a 
letter from Tomás to the librarian after he and his family
arrive in Texas.

Materials
• Story Map: 

Character 
Description from 
Picture It! Big 
Book, page 16



Tomás and the Library Lady

Tomás and the Library Lady

Answers will vary. Sample response:
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Picture It! Big Book, page 16

Tomás knows all of 
Papá Grande’s 
stories

goes to the 
library alone

asks for 
dinosaur books

teaches the 
library lady 
Spanish words

brings Papá 
Grande to meet 
the library lady

He has a good 
memory.

He is brave.

He likes 
adventures.

He likes to share 
what he knows.

He loves his 
family.



Name    Grade   Date

from Tomás and the Library Lady

page
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Calculate Accuracy Rate

( 97 words –
total errors

) ÷ 97 words = %

Determine Instructional Needs

If Accuracy Rate Is  Then Have Student
below 90% read a lower-level text
between 90–94% continue at this level
95–100% read a higher-level text

Student needs more coaching in

_________________________________________________________________

_________________________________________________________________

Take a Running Record
Number

of
Errors

Number 
of Self-

Corrections

7 Tomás was glad when the car fi nally stopped.

He helped his grandfather, Papá Grande,

climb down. Tomás said, “Buenas noches”—

“Good night”—to Papá, Mamá, Papá Grande,

and to his little brother, Enrique. He curled up on

the cot in the small house that his family shared

with the other workers.

8

Early the next morning Mamá and Papá

went out to pick corn in the green fi elds. 

All day they worked in the hot sun.

Tomás and Enrique carried water to them.

Then the boys played with a ball Mamá had

sewn from an old teddy bear.
Total Total

Assess Fluency

Student reads with
appropriate:

expression
intonation
attention to
punctuation
rate
phrasing

Assess Strategy Use

Self-Monitors:
asks questions
clarifi es
paraphrases
uses visuals
confi rms word
meaning
uses punctuation clues
uses signal words

Self-Corrects:
asks questions
rereads
reads on
searches for new clues
adjusts reading rate
translates
reduces amount read



Good Reader Guide
Use these strategies to coach students as they read independently.

Hesitates or self-corrects 
after a miscue

The shuttle orbits
the Earth.

The rocket is
going very fast.

“Freezes” when faced 
with an unfamiliar or 
long word

No one has been 
to Mars.

Substitutes an incorrect 
word that makes sense

There is no liquid 
water on the Moon.

• Observe or ask questions to discover
the strategies the student is using,
identify the strategy by name, and praise
student’s use of it. Then have student
read on.

• Prompt student to fi nd clues in pictures
and/or surrounding context.

• Encourage use of cognates and/or word
families to guess a meaning. Have student
try the guess in the sentence.

• If the word is phonetically regular, cover
it and then reveal each syllable or letter
pattern as student sounds out the word.
Have student pronounce the word and try
it in a rereading.

• Have student skip the word and read on.

• Ignore if the miscue does not affect
comprehension.

• Validate student’s strategic use of picture
or context. Point out print cues, such as
fi rst letters. As student sees that spoken
and printed words do not match, ask him
or her to self-correct.

• Direct attention to pictures or other cues
in the text. Ask questions to help student
revise the fi rst reading independently.

• Talk about pictures and context to make
sure the word is in student’s vocabulary.
Then have student reread.

Substitutes an incorrect 
word that does not 
make sense

 Text Student Miscue Coaching Strategies

The rocket 
is gro…

going very fast.

The shuttle…?

Nobody has been 
to Mars.

There is no little 
water on
the Moon.
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Good Reader Guide
Use these strategies to coach students as they read independently.

Skips important words

• Repeat and ask: Does it make sense?
• Read together; then have student

start over.
• Have student track the print and sweep

a fi nger to the next line.

That’s one small step 
for man, one giant
leap for mankind.

There are mountains
on the Moon.

?The Moon is Earth’s
only natural satellite.

• Ask questions to discover why student
is stuck.

• Suggest strategies and supply words.

Gets stuck; is unable to 
use any strategies

• Assign a book at an easier reading level,
allowing student to build fl uency and
comprehension.

• Recall the book’s topic and/or title. Ask 
questions to tie the ideas in the text to
the ideas in the preview.

• Have student paraphrase small but
meaningful chunks of text, relating it to
own experience.

Reads slowly, word-
by-word, without 
comprehension

• Highlight punctuation cues. Write out
a section of the text. Demonstrate
appropriate phrasing and help student
mark the text to show how to group
words. Then have student reread.

• Relate text to student’s personal
experience to help student read with
appropriate expression.

TheMoonisfulltonight
The Moon is full 
tonight.

• Model slowing down and pausing to ask
yourself questions periodically. Encourage 
student to apply these strategies. 

Reads quickly, without 
comprehension

Reads aloud with poor 
phrasing

 Text Student Miscue Coaching Strategies

Craters look like dark 
circles when you look 
up at the Moon.

Craters look
like dark when you look

up at the Moon.

There…are
mountains…on…the…

Moon

That’s one 
small / step for / man, one /

giant leap for / mankind
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